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Agenda

o Recap — What is Positive Youth Development?

o Youth work — a profession?

o Competencies and professional development
o Youth work ethics

o Resources and questions



Recap: Positive Youth Development

A philosophy or approach that guides communities in the way
they organize programs, supports and opportunities so that
young people can develop to their full potential.

" Focus on building positive outcomes

" Youth voice and engagement

= Long-term involvement/Developmentally appropriate
= Universal/Inclusive

= Community-based/Collaborative


Presenter
Presentation Notes
Recap: We define positive youth development as an approach or philosophy that guides communities in the way they organize services, supports, and opportunities so that all young people can develop to their full potential. There are several key, research‐based principles underlying this approach:
 Focus on positive outcomes: We shift from preventing or fixing problems to creating positive outcomes such as competencies, connections and caring relationships, positive values and expectations, and meaningful participation. This also means that we use a strength‐based approach.
 Youth voice/engagement: We work with young people, not for them. We engage young people as partners, create youth‐adult partnerships, and listen to their expertise and perspective. This usually requires that we as adults become aware of and control the negative assumptions and stereotypes we might have of young people. 
 Long‐term, developmentally appropriate involvement: As a community we have to support young people throughout their development – about 20 years – while adjusting to their changing developmental needs. Twelve year olds need different support and opportunities than 16 year olds. We also know that young people need extended exposure to programs and supportive adults to thrive; short‐term programs and opportunities are not as effective.
 Universal/inclusive: As a community we need to provide support and opportunities to all young people, not just to the high risk, targeted groups or the high achieving group. This does not mean, however, that we cannot provide additional support to young people who face extra challenges. In addition, research tells us that universal strategies are often very effective for high risk or high need youth.
  Community‐based/collaborative: As we discussed earlier, young people are interacting with a variety of social environments. For a positive youth development approach to succeed, non‐traditional community sectors such as businesses, faith communities, or civic organizations need to be involved. And this implies that we have to work together collaboratively.





Youth Work — An Unchartered Profession


Presenter
Presentation Notes
There is no youth work degree in this country. Other countries such as the UK or Ireland do have professional development tracks for youth workers. In this country people come to youth work from different fields, with different degrees. And they have a range of different titles – child worker, educator, advocate, etc. 
We consider any professional working with youth a youth worker.



Youth Work Field is Fragmented

No clear definition & professional degree

No clear professional development curriculum & infrastructure for
development
Range of core competencies

Range of settings (youth ages 5-25 in OST)

Pozzoboni & Kirshner. 2016
Malone & Donahue (eds). 2018



Presenter
Presentation Notes
As we just mentioned there is no clear definition of youth work nor is there a professional degree. There are few colleges in the country that offer a minor in youth development, or in case of the Greater Plains University (online) a masters in youth development. 
There is no clear and accepted professional development curriculum. Advancing Youth Development (AYD) in the early 1990s tried to bridge this gap. It was piloted in 10 states, but it was scaled up across the country.
With the explosion of afterschool programming over the past 20 years we saw a range of core competency frameworks emerging, and we will take a look at those. 
One complicating factor is that youth work is happening in a range of different settings with youth spanning a wide age range.


What is a Youth Worker?

Youth workers are “individuals who work with or on
behalf of youth to facilitate their personal, social
and education development and enable them to
gain a voice, influence and place in society as they
make the transition from dependence to
independence” (Stone, Garza & Borden, 2004)


Presenter
Presentation Notes
Reflecting on this fragmented landscape of youth work  Stone, Garza and Borden developed this definition or description of youth workers:

“individuals who work with or on behalf of youth…” (read definition)

This definition has been well accepted and it distinguishes the role of youth workers from teachers or parents. It is closer to the description of developmental relationships which we discussed in the PYD webinar on positive outcomes.


What does it
take to be a
youth worker?
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Presenter
Presentation Notes
If we understand youth workers to support young people, and facilitate their growth, agency and independence, what do you think youth workers have to bring to the table? What competencies, knowledge and characteristics do they need to have?
Usually, in a in-person training we would ask you – in groups - to draw a youth worker.
The picture is a product of a PYD training.
Please chat in – 
What skills or competencies?
What topic areas should know about?
What characteristics, attributes should they have?


Frameworks of
Core
Competencies

A Review of Existing Frameworks and Purposes

Developed for School's Out Washingion
by Betsy Starr, Nicole Yohalem and Ellen Garnett, Next GeneraBion Youth VWork Coalition
October 2009

o AL ® next
YOUTH
WASHINGTOM WORK
TRAINING » ADVOCACY » LEADERIHIP COALITION

http://www.niost.org/pdf/Core Competencies Review Oct
ober 2009.pdf



Presenter
Presentation Notes
With the expanding field of afterschool programming (since 2000)  several frameworks for core competencies and professional standards of youth
workers have been developed. This 2009 report from the Next Generation Youth Work Coalition provides a good overview of other core competency models.
This is a resource for you to check out on your own.

http://www.niost.org/pdf/Core_Competencies_Review_October_2009.pdf

Competencies: Content Areas

o Curriculum o Guidance

o Professionalism o Professional Development

o Connecting with Families o Program Management

o Health, Safety, and Nutrition o Connecting with Communities
o Child & Adolescent Development o Environment

o Cross-cultural Competence

To be added:
Digital learning
Trauma-informed youth work



Presenter
Presentation Notes
Here is a list of common competencies mentioned in a range of competency frameworks. It is helpful to youth workers to have skills and knowledge is these areas.

Briefly review the list.

Click: 
With the exploding field of digital communication and online learning we should add digital learning and digital literacy – these are important skills to help young people navigate the new digital world.
We also need to add trauma-informed youth work since we have learned that many young people are living with trauma and toxic stress and youth workers need to be aware of impact trauma has on youth, and ways to provide a supportive, safe and inclusive program environment

We added resources for professional development in these areas to the resources list at the end of the presentation.


Ongoing
Professional
Development

NYS Networks
PASE https://pasesetter.org/

NYS Network for Youth Success
https://networkforyouthsuccess.org/

Association of NYS Youth Bureaus
https://anysyb.net/

NYS 4-H https://nys4-h.org/

Where do you go?
° In-house?
o In the community?
> Online?


Presenter
Presentation Notes
Naturally, since we do not have a degree or professional development track in youth work or youth development, we cannot expect new professionals coming into youth work settings to have all these competencies. So where can they go to learn more?
On the slide you see a list of New York State youth networks.
Where else can you go for further professional development?
In-house?
In the community?
Online?
Please chat in …

Summarize: So there are many other local and online sources for professional development. And with continuous changes in our fast moving world we need to be committed to ongoing professional development and learning.

https://pasesetter.org/
https://networkforyouthsuccess.org/
https://anysyb.net/
https://nys4-h.org/

Remember —
Adolescents
Increasingly
Diverse

National Academies of Sciences,
Engineering, and Medicine.
(2019). The Promise of
Adolescence

~ Gender Identity

or Expression

Communication

Diversity Wheel as used at Johns
Hopkins University



Presenter
Presentation Notes
As we have mentioned in earlier PYD webinars the demographics of young people are changing. They are getting increasingly diverse in regards to race and ethnicity, immigrant status, cultural backgrounds, LGBTQ youth, gender identities.
Youth workers have to one-mined to work with diverse youth so it will be helpful to include an exploration of personal biases or stereotypes in professional development efforts.


“Homo
Categoricus”

Our mind thinks with the aid of categories

Stereotypes are a consequence or by-
product of category making

Group stereotypes are usually not favorable

Stereotypes affect our behavior/ decisions

Banaji, M.R. & Greenwald, A.G. 2013.


Presenter
Presentation Notes
We all have biases and often we are not even conscious of them.

As we have learned from brain science the human brain makes meaning by organizing information in categories. This enables us to anticipate and predict and thus function in an orderly way. 
A byproduct of category making is stereotyping. Group stereotypes in particular are often harmful or negative. All Asians are good in math. Scientists are male…

Stereotypes are based on images in  mass media, or reputations passed on by parents, peers and other members of society.

And stereotypes affect our behavior, first impressions and decisions. And because of the fact that our brain most of the time  processes and categories on automatic pilot, we are often not aware of them.




Ways it can
impact our work

\/

** Microagressions

How else can our
biases surface?

“thinglink..



Presenter
Presentation Notes
Unconscious biases will impact our work. We talked briefly about microagressions – you may remember this picture, web illustration of teacher microaggressions.
Microaggressions are negative often hurtful comments reflecting our biases against a group of people.

How else can our biases interfere with our work?
Chat in

https://www.edweek.org/ew/section/multimedia/illustration-microaggressions-in-the-classroom.html

Attitude .
Check Project Implicit®

PROJECT IMPLICIT SOCIAL ATTITUDES PROJECT IMPLICIT HEALTH

Log in or register to find out your implicit associations about race, gender, Find out your implicit associations about exercise, anxiety, alcohol, eating,

sexual orientation, and other topics!
LOGIN [ REGISTER

E-mail Address
Or, continue as a guest by selecting from our available language/nation PROJECT IMPLICIT FEATURED TASK

demonstration sites:

E United States (English) Ml cor i

marijuana, and other topics! | GO! |

Measure your implicit association between different social groups and

Human/Animal.

https://implicit.harvard.edu/implicit/



Presenter
Presentation Notes
The first step in addressing biases is to become aware of them.  Let me introduce you to Project Implicit, an ongoing research project at Harvard University. Millions of people have participated in this project here in the US and all over the world.
You can sign on to the project and check your biases in several dimensions.

https://implicit.harvard.edu/implicit/

e 1§ Project Implicit®

Arab-Muslim (' Arab Muslim - Other People' IAT). This IAT requires the ability to distinguish

names that are likely to belong to Arab-Muslims versus people of other nationalities or religions.

Arab-Muslim JIAT

Disability ('Disabled - Abled' IAT). This IAT requires the ability to recognize symbols representing

Disability IAT . o
abled and disabled individuals.

Gender - Science. This IAT often reveals a relative link between liberal arts and females and between

science and males.

Gender-Science TAT

Weapons ("Weapons - Harmless Objects' TAT). This IAT requires the ability to recognize White

Weapons IAT . .
and Black faces, and images of weapons or harmless objects.

R — Gender - Career. This IAT often reveals a relative link between family and females and between

career and males.

Sexuality ('Gay - Straight' IAT). This IAT requires the ability to distinguish words and symbols
representing gay and straight people. It often reveals an automatic preference for straight relative to

gay people.

Sexuality IAT


Presenter
Presentation Notes
Here is a listing of the dimensions you can test yourself – some are about racial/ethnic groups and gender.
Other interesting ones to check are disability, age, sexuality, weight

Briefly review the categories on this slide and the next


P Asian American ('Asian - European American' IAT). This IAT requires the ability to recognize
White and Asian-American faces, and images of places that are either American or Foreign in origin.

Skin-tone ('Light Skin - Dark Skin' IAT). This IAT requires the ability to recognize light and dark-

Skin-tone IAT . , i ) . .
skinned faces. It often reveals an automatic preference for light-skin relative to dark-skin.

Age ("Young - Old' IAT). This IAT requires the ability to distinguish old from young faces. This test

Age IAT . : .
often indicates that Americans have automatic preference for young over old.

Presidents ('Presidential Popularity' IAT). This [AT requires the ability to recognize photos of

Presidents JAT . ,
Donald Trump and one or more previous presidents.

Religion IAT Religion ( Bellglnns IAT). This IAT requires some familiarity with religious terms from various
world religions.

Native American ('"Native - White American' IAT). This IAT requires the ability to recognize White

Native IAT
and Native American faces in either classic or modern dress, and the names of places that are either

American or Foreign in origin.

Race ('Black - White' IAT). This IAT requires the ability to distinguish faces of European and
African origin. It indicates that most Americans have an automatic preference for white over black.

Weight ('Fat - Thin' IAT). This IAT requires the ability to distinguish faces of people who are obese

Weight IAT . . . .
and people who are thin. It often reveals an automatic preference for thin people relative to fat people.

Copyright © Project Implicit


Presenter
Presentation Notes
Over time some categories have been added or taken down, but many have been there since the beginning in the early 2000s.

The process for doing this attitude check is simple.
You sign onto the website, you register anonymously (some demographics) – you become part of the ongoing research project, part of the data set.
You select the test you want to. They will explain the process. Each test will take only a few minutes. You respond to pictures and adjectives by hitting one of two keys on the keyboard. It’s about reacting immediately, quickly. At the end you’ll receive your score. The rating is done by answers and time taken for answering questions.

I would highly recommend to take several of these tests. It is quite an eye-opener.


Hidden Biases are Robust but also Malleable

Trends

-Sexuality IAT: 37% decrease (automatic preference for straight)
-Race IAT: 13% decrease (automatic preference for white)

-Slight decrease: gender and science IAT (automatic preference for men in
science)

-Increase: body weight IAT (automatic preference for thin people)


Presenter
Presentation Notes
Drawing from the Project Implicit Attitude data sets (available online) we have learned that biases are very robust, not easy to change but they can be changed.
Here are a few trends observed:

There has been decrease in the sexuality attitude test; 37% decrease of people expressing a preference for straight over gay

The race IAT also improved; a decrease of 13% of people preferring white over black

A negative trend:
There has been an increase in the weight IAT – more people express a preference for thin over heavy


What can we
do as youth
work
professionals?

Become aware — do the test

Question your decisions/assumptions/first
Impressions

Be mindful how you engage with young
people

Create a sense of belonging in program
groups

Build in empathy activities

Assess your program environment/create
inclusive environments


Presenter
Presentation Notes
What can we do?

Becoming aware of your own unconscious biases is the first step. Take one or several of these tests.

Once you are aware of your own biases, question yourself when you make decisions, assumptions or form impressions when interacting with people who are representing the group you have a bias about.  

This is really important interaction with young people. Question  your preferences, be mindful who you engage with more often, how you feel when you engage with young people…

Be intentional about creating a safe and inclusive program environment, incorporate activities that create a sense of belonging, activities that build empathy and kindness.
Can you think of other strategies?


O—I '_/\/\ outsmarting
human minds

WATCH I LISTEN I READ I TEST
How does
the mind About Face: How First
work - ar_nd T LT e Impressions Fool Us
what are its Your Mind P - I Th
1 ) An introduction by Mahzarin Sl olls s
blindspots’ Banaji. 400 years ago, we began Surgeon Riddle?
Learn more o explore the universe with simple
tools, and it challenged our beliefs
about our place in the universe.
Are investigations of the universe
inside our minds any different?
muu._ﬁ - HA RVARD home | about | contact | join ohm © 2019 The President and Fellows of Harvard College

UNIVERSITY

https://outsmartinghumanminds.org/



Presenter
Presentation Notes
Mahzarin Banaji and her team at Harvard has put together this great website for additional information, research and strategies on countering unconscious biases. This website is well-named: Outsmarting Human Minds.
I highly recommend to spend some time exploring the resources: articles, podcasts, videos etc.

https://outsmartinghumanminds.org/

Why talk about youth work ethics?



Presenter
Presentation Notes
Developing knowledge and competencies is certainly very important for youth work professionals. But it is also important to reflect on professional standards or ethics.
Since we don’t have a professional degree in youth work, we are also missing clear standards and norms. Social workers for example do have clearly defined standards for good social work practice.


Defining Ethics

Principles, norms, and standards of behavior people use to determine
what is good or bad, right or wrong in their interactions with other
people

Practice ethics — application of ethical standards to problem solving
and decision making

Joyce A. Walker et al. 2006. Shaping Ethics: Youth Workers Matter


Presenter
Presentation Notes
There have been some discussion in the youth work field about this gap. Joyce Walker  in Minnesota has down some work on youth work ethics defining it as

Principles, norms, and standards… (read definition)

Youth workers constantly have to make decisions when interacting with youth groups. Just think about young people coming to programming from various backgrounds and settings, bringing with them many stressors and conflicts. Interacting with others may bring many of these issues to the forefront, and youth workers have to be able to problem solve and make good decisions. How do we know if we are making the right decision, take the right approach?





Poll: Boundaries

Sam asks you to borrow $10. He'll pay you back in a few days.

Jenny is asking you to go with her to the prom.
Shaun invites you to his birthday party.
Trevor asks you for a ride home.

Sara is calling you late at night to talk about problems with her boyfriend.

SRR A S

Nicole wants to befriend you on your personal Facebook account.


Presenter
Presentation Notes
For example young people’s needs and stressors may lead to conflicts with personal and professional boundaries. Adolescents in particular may look at young youth workers as friends and may push boundaries.

Let’s do a short poll. Here are several situations some of you may have encountered. How would handle each situation? Agree to do what they ask you to do? Or disagree?


Debrief. 
Helpful strategies for new people:
Become familiar with agency policies and practices.


Research: Dilemmas of Practice

The Youth Development Experience

113 youth — 661 interviews
25 program leaders — 125 interviews
167 site observations

Resulting in 250 dilemmas

Reed Larson, University of lllinois

www.youthdev.illinois.edu/



Presenter
Presentation Notes
We discussed that maintaining personal and professional boundaries can make youth work challenging. And why are boundaries constantly pushed? Young people come into the program from many different living situations, bringing with them always‐changing experiences, stressors, and emotions. This can lead
to many dilemmas or situations that require some good decision making and strategizing.
Reed Larson at the University of Illinois has done interesting research in the area of dilemmas of youth work practice. His team interviewed young people and program leaders, and conducted many site observations as well, to identify dilemmas and categories of dilemmas. 
They defined dilemmas as challenges or situations that require deliberation on the part of program leaders. Also, there’s not one answer – different leaders respond in different ways to dilemmas. His team identified 250 different dilemmas. This tells us that facing dilemmas is very common. Working with young people requires
constant deliberation about situations, possible outcomes, and next steps.

http://www.youthdev.illinois.edu/

Categories of Dilemma

Supporting Youth’s Work in Program Activities

Cultivating Norms and Enforcing Rules
Youth’s Personalities and Relationships

Reconciling the Organizational System with Youth Development

A S

Interfacing with External Worlds (ethical, social-cultural)


Presenter
Presentation Notes
Reed Larson and his team identified several categories of dilemmas.

Supporting youth’s work in program activities. Conflicts arise when young people do not get sufficient support in completing tasks successfully. The underlying tension here is that youth workers are concerned to provide guidance and oversight without undercutting young people’s experience and ownership.
Cultivating norms and enforcing rules. Conflicts arise when group norms, boundaries, and expectations are not clarified and fairly enforced. The underlying tension may be that youth workers want to be youth advocates, not authority figures.
Youth’s personalities and relationships: Young people bring personal dispositions, problems, and interpersonal issues into a program. Conflicts arise from group dynamics and peer relationships as well as young people’s personalities. 
Reconciling the organizational system with youth development: Conflicts evolve from policies and practices set by administrators removed from the frontline realities of youth work. Youth workers might not agree with policies or requirements, or they may find themselves dealing with limited and insufficient funding. For example, young people developed a video PSA that uses street language; the agency administration does not approve of the language used. 
Interfacing with external worlds:  Other dilemmas reflect a conflict between youth program activities and the cultural and real‐world settings young people come from. For example, youth might not be able to consistently attend programming due to family demands (household duties, babysitting, etc.).



Experienced Program Leader Responses

1.
Engaged with youth
Turned dilemmas into opportunities for youth’s development
Incorporated youth into the solution
Advocated for youth
2.

Addressing, accommodating, negotiating, reconciling, integrating

Larson et al. 2009


Presenter
Presentation Notes
From Larson’s research we learned that experienced programs tend to do better with handling dilemmas which speaks to the importance of experience. Competencies and knowledge are important but experience is critical as well.
Experienced leaders were able to handle dilemmas and resolved by keeping youth engaged and keeping their developmental needs upfront.
They were also able to balance many different considerations and perspectives and able to negotiate solutions.

The takeaways here is that youth workers new to the field need exposure and opportunity to learn from experienced youth program leaders.


http://www.actforyouth.net/youth
development/professionals/comp

etencies.cfm

Building Expertise through Deliberate Practice

Core competencies are important, but are they sufficient? Do they provide youth workers -- in
particular professionals who are just starting out -- the knowledge, skills, and good judgment needed
to handle challenging situations and dilemmas?

Reed Larson has shown that youth workers experience a multitude of challenges or dilemmas every
day [1]. Dilemmas are created by tensions between youth participants, staff, program structures,
agency policies, cultural norms, and the realities of the complex world young people live in. Consider
the examples below:

Pushing personal or professional boundaries:

» Sean asks you for a ride home.
* Nicole asks you to go with her to the prom.

In conflict with program/agency rules:

s Will brings a knife to the program in case he has to defend himself on the way to the
center.

Crossing cultural norms and expectations:

* Naima wants to participate in the leadership training, but her parents do not approve
because they do not see this as appropriate behavior for a girl.

How do youth workers learn to respond to challenges like these without harming or penalizing young
people?

Walker and Walker suggest that professional development alone is not sufficient: youth workers need
to be able to reflect and work through difficult situations, and also to learn from feedback and
suggestions offered by experienced professionals. They recommend deliberate practice, defined as
"taking on tasks that are appropriately challenging and chosen with the goal of improving a particular
skill® [2]. Deliberate practice is best accomplished with regular, authentic feedback during staff
meetings or in community round tables with other youth work professionals.



Presenter
Presentation Notes
Here is a resource on the ACT website to explore this issue of dilemmas including some tools and strategies.

http://www.actforyouth.net/youth_development/professionals/competencies.cfm

Self-reflection (reflect on your own
values)

Review agency policies on confidentiality,
liability, transportation, etc

Discuss scenarios of common dilemmas
in staff meetings (& supervision)

Create opportunities to dialogue with
colleagues in the community

Moving Forward


Presenter
Presentation Notes
What have we learned? And how do we move forward?
 Professional competencies and standards are important, but there is more to youth work than having expertise in certain areas.
 We need to expand our competencies by utilizing resources available in our communities. This affects professional development and setting development goals with new youth workers.
 We need to reflect on our own boundaries, and help new youth workers identify boundaries. This means reviewing agency policies and state‐wide regulations concerning rights of young people.
 And we need to be aware of the complexity of program situations and provide opportunities for staff to discuss and learn from dilemmas. This can happen within agencies (in staff meetings and through supervision), but also within youth work networks in the community.

Additional tools and strategies are in the Supervisor’s PYD Toolkit on the ACT website. This is listed in the resources.


Any questions,
comments or
takeaways?




Resources

Your Online Source for Positive Youth Development

e

Youth Development Adolescence Sexual Health Publications and Events About Us

Home > Youth Development > Youth Work Professionals > Professional Development

Feature Section

Professional Development for Youth
Workers

printer-friendly

Professional Development
ACT for Youth is committed to promoting the language of positive youth development (PYD) and

Youth Work
Professionals

Positive Youth Development 101 integrating core PYD principles into the field of youth work. We aim to enhance the capacity,
knowledge, and competencies of adults who work with and for young people, as well as their
PYD 101 Online Courses organizations.

Inclusive Program Environments

Competencies Positive Youth Development 101 Training

Facilitation Tips The 10-hour training curriculum Positive Youth Development 101 offers an orientation to positive

wmaabh Arvralammannt far nmes vmarbh rnerls roeafaccinnales Thoa coesimaaliomn Jnnloodae Fuom et innes

http://www.actforyouth.net/youth development/professionals/



Presenter
Presentation Notes
Open and say that the webinar and the slides will be posted on this page.
Scroll down a bit to PYD Network Webinars.

All the manuals and online courses can be accessed on this page as well.

http://www.actforyouth.net/youth_development/professionals/

Resources

Youth Today: OST Hub: Professional Development, Training and Staffing

https://youthtoday.org/hub/program-quality/professional-development-
training-and-staffing/

University of Minnesota Extension: Center for Youth Development

https://extension.umn.edu/working-youth/about-extension-center-youth-
development

ACT for Youth: Supervisor’s PYD Toolkit
http://www.actforyouth.net/youth development/professionals/supervisors/

Weikart Center Youth Program Quality http://www.cypg.org/

National Institute on Out-Of-School Time https://www.niost.org/



https://youthtoday.org/hub/program-quality/professional-development-training-and-staffing/
https://extension.umn.edu/working-youth/about-extension-center-youth-development
http://www.actforyouth.net/youth_development/professionals/supervisors/
http://www.cypq.org/
https://www.niost.org/

Resources: Digital Learning

- National Afterschool Association: Tech Toolkit
https://naaweb.org/afterschooltechtoolkit

- Common Sense: Education https://www.commonsense.org/education/

- Wide Open School: https://wideopenschool.org/



https://naaweb.org/afterschooltechtoolkit
https://www.commonsense.org/education/
https://wideopenschool.org/

Resources: Trauma-Informed Approach

- CDC: Adverse Childhood Experiences (ACEs)
https://www.cdc.gov/violenceprevention/acestudy/index.html

- ACT for Youth: Using a trauma-informed approach
http://www.actforyouth.net/sexual health/community/capp/trauma.cfm

- Transforming Education: Trauma informed SEL
https://www.transformingeducation.org/trauma-informed-sel-toolkit/



https://www.cdc.gov/violenceprevention/acestudy/index.html
http://www.actforyouth.net/sexual_health/community/capp/trauma.cfm
https://www.transformingeducation.org/trauma-informed-sel-toolkit/
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